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Abstract 
The matter of teaching staff training is an essential element for both education systems and for all contemporary societies. 
Nowadays, education is considered one of the essential pillars on which a knowledge society is founded. In such a society, the 
education system acquires a central role, and the teacher becomes one of the main actors. Each individual is encouraged and 
helped to make use of his/her abilities and opportunities of learning throughout his/her entire life. Therefore the university 
professors are expected and required to offer very much; to turn this vision into reality depends to a large extent on such 
professors. Professors play a determinant role in training the youth taking into account that  the former have to teach the latter 
not only how to trustfully view the future but also how to build that future with responsibility  and awareness. The importance 
of the teaching staff’s role, as agent of change, promoting understanding and tolerance is very high. Therefore, the 
responsibility placed on the shoulders of professors is enormous, as they are among those involved in shaping the character of 
new generations. Today, teachers training involve changes in knowledge, attitudes and professional conduct, emphasizing the 
idea of proactive and efficient adaptability to new, unfamiliar and difficult situations. Current and future teaching staff is key 
player in any strategy that aims to stimulate and develop a knowledge-based society, as access to knowledge is a key issue of 
such a society. Considering this and the recent reform of the university teacher training system, this study proposes, at the 
institutional policy level, the implementation of a training program for beginner academics. The training program addresses 
issues related to training methodology in higher education, student-centered learning and has a special structure described in 
detail in the paper. 
© 2012 The Authors. Published by Elsevier Ltd.  
Selection and/or peer-review under responsibility of the University of Pitesti, Romania 
Keywords: training programme; academics beginners; institutional policy. 
* Tel.: 0722311667;  
E-mail address: simona.nitza@gmail.com 
Available online at www.sciencedirect.com
 3  t r . li   l i r t . Open access under CC BY-NC-ND license.
589 Niţă Simona Nicoleta /  Procedia - Social and Behavioral Sciences  76 ( 2013 )  588 – 592 
1. The importance of university teacher training 
The matter of teaching staff training is an essential element for both education systems and for all 
contemporary societies.  
The principle that Romanian educational policy should apply in teaching staff’s training is that high level 
training is a foremost priority of the education system. Reforming the teaching staff’s training process is not a 
goal in itself, a closure that must be reached, but the basis and the means to build a real motivated professional 
career that enables improvement to quality of education. The objective of educational policy in Romania, to 
secure equal opportunities and equal access to quality education for everyone, can be achieved when knowledge 
is provided by qualified professors. Thus, both development / improvement of preliminary education, including 
higher education (programs for bachelor, master, PHDs, other graduate programs training) and lifelong learning 
enhancement, would be supported. As part of actions to improve education and training systems, as well as to 
secure equal access to education, the aid of the European Social Fund (ESF) aims to develop training and 
development programs specific to new professions in education and training, training and improvement programs 
for professors in areas related to new occupations and programs implemented in partnership with some 
companies. 
Current and future teaching staff are key players in any strategy that aims to stimulate and develop a 
knowledge-based society, as access to knowledge is a key issue of such a society. 
The document, Common European Principles for Teacher' Competences and Qualifications, European 
Commission, 2005, stipulates the European society's expectations with regards to performance of teachers, 
specifying key skills required for teaching profession. Instruction and education must be seen in a broader social 
context, whereas they add to economic and cultural aspects of the knowledge-based society (ibid.). Thus, teachers 
should be able (European Commission, 2005): 
• to work with knowledge and technologies: teachers need to be able “to work with a wide range of areas and 
forms of knowledge, be prepared to analyze, reflect and transmit knowledge. Teachers’ skills to use 
information technology enable them to effectively integrate it into learning and teaching. They should be able 
to guide learners to use information networks, where information can be found or built”. (European 
Commission, 2005 cited Bumbuc, 2009). 
• to work with others: “they need to be able to work with learners and help them to develop into fully 
participating and active members of society. Teachers should be able to cooperate with their colleagues to 
share their own learning and teaching knowledge”. (European Commission, 2005). 
• to works with and in society: “teachers prepare learners to be fully responsible in their role as EU citizens and 
see the importance of lifelong learning”. Teachers should recommend mobility between students in entire 
Europe. They should be aware of the diversity of learners’ cultures and identifying common values. Their 
experience should enable them to contribute to quality assurance in the education system (European 
Commission, 2005). 
Teachers’ work towards forming and improving all such professional competences should be embedded in a 
“professional continuum” (European Commission, 2005) of lifelong learning which includes initial teacher 
education and continuing professional development. 
2. Initial teacher training – past-present parallel  
Prior to enforcement of the new Education Law (January 2011), initial training requirements for all teaching 
positions included graduation from classes of Teacher Training Departments (TTD) organized within high 
education institutions. Promoting training, offered as such, was evidenced by a graduation certificate issued by 
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the high education institution. As alternative, graduates choosing the teaching profession were offered the 
opportunity to attend TTD within a maximum of 3 years from employment. 
Teacher training included theoretical training (courses in pedagogy, psychology and teaching methodology) 
and practical training. 
The curriculum for the training provided by TTD was established by the Ministry of Education, Research and 
Youth, and included the following subjects and time allocations: 
Compulsory subjects: 
• Educational Psychology; 
• Introduction to Pedagogy, Theory and Methodology; 
• Theory and methodology of training, theory and methodology of evaluation; 
• Didactics; 
• Teaching practice. 
• Optional subjects: 
• Optional psycho-pedagogical subjects 
• Optional socio-pedagogical subjects. 
Total number of hours allocated to compulsory subjects was 294, corresponding to 25/29 credits. Total 
number of hours allocated to optional subjects was 84, corresponding to 7 credits. To promote the final exam 8 
more credits were added. Optional subjects were established by the Department and included: 
• School guidance and career counselling; 
• Educational Management; 
• Classroom Management; 
• Education of gifted students; 
• Education of students with special needs; 
• Information and communication technologies in education; 
• Trans-cultural education. 
Students had to choose at least two optional subjects covering 2 hours of lecture and one hour of seminar per 
week. 
Practical training represented at least 30% of the total time allocated to professional training and was done in 
pre-university institutions, led by tutors appointed by the institution where the student was registered. In addition 
to the tutor, students were assisted during the practical training by teachers acting as mentors - appointed from 
teachers with the best performance in the teaching unit, for each group of 5-10 students. 
After enforcement of the Education Law (January 2011), only at pre-university level, training in teaching 
profession includes initial specialty theoretical training, done in universities in legally certified programs, 2-year 
master in teaching and 1 school year practice in a teaching unit under coordination of a mentor professor. At the 
university level there is no obligation to follow a training program for the teaching profession, as previously 
provided by TTD's, or master in teaching. The minimum requirement for the position of Assistant Professor, as 
previously specified, is to hold a PhD diploma (or at least the quality of PhD student), whereas for all other 
functions the title of Doctor is required (for university professor position a certificate of entitlement is required). 
3. Potential training programme for academic beginners 
At institutional policy level, we propose implementing a training program for academic beginners.  
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To support the proposed training program logic, the project "Blended learning continuous training of for 
academics" is considered as reference. For the same purpose, several teacher training programs offered by 
various universities (University Politehnica of Bucharest, Bucharest University, Babes-Bolyai University in Cluj-
Napoca) and UK universities model providing to new teachers training programs finalized by achieving 
postgraduate certificate for teaching and learning in high education units, were considered. 
The model we propose responds to a double need: to harmonize the design of university professor training 
systems in Romania with university professor training systems in traditionally experienced countries; the need to 
align the national university professor training system to the strategic objectives stipulated in current European 
education policy documents for high education. 
The training program addresses issues related to training in higher education methodology, student-centred 
education and has the following structure: 
• Name of the study program: Intensive psycho-pedagogical training program for academics 
• The course: postgraduate studies 
• Duration: 12 weeks 
• Mission: The mission of the proposed model for new academics is to acquire / develop psycho-pedagogical 
skills necessary for effective practice in high education; 
• General objectives of the program:  
- Development of professional competences necessary for academic beginners, including responding to 
changing educational needs and adaptation; 
- Design and implementation of a methodology for university professors training using new training strategies 
and technologies for adults; 
Development and / or substantiate an institutional culture based on the principles of quality in terms of 
student-centred education. 
• The project’s main contributions are: 
- Promotes a flexible training offer that is tailored to specific learning needs, facilitating access to university 
teaching career development; 
- Contributes to improving the quality of university professor training by integrating training strategies and 
techniques specific to higher education; 
- Pursues academics skills in key areas of interest, with impact on improving the quality of high education; 
- The project will support the debut and development of a teaching career by encouraging the academic 
beginners to participate in such classes; 
• Beneficiaries: The training program is addressed to a well-defined category of academics: young academics at 
the beginning of their career.  
• Presentation of the study program – the training module, activities – is as follows:: 
Table 1. Presentation of training module 
Module Study unit Target group 
 Professionalizing teaching career 
in high education: trends and 
challenges 
 
Methodology of professional 
training in high education 
 
Strategies, techniques and training 
methods used in training in high 
education activities; 
Academics newly 
entered into the system 
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 Assessment tools used in high 
education 
Student-centred educational 
strategies 
 
Conclusions  
Considering the above, we make, at institutional policy level, the following recommendations: 
- To implement consistent initial training programs for academics (e.g. teaching master, postgraduate training 
programs for teaching career, teaching doctorates in specialised topics); 
- To develop curricula in line with European requirements and professional standards for academics; 
- To design and develop intensive programs, similar to the proposed one: intensive psycho-pedagogical 
training for university professors that provide the following contributions: 
• Promotes a flexible training offer that is tailored to specific learning needs, facilitating access to university 
teaching career development; 
• Contributes to improving the quality of university professor training by integrating training strategies and 
techniques specific to higher education; 
• Pursues academics skills development in key areas of interest, with impact on improving the quality of high 
education; 
• The project will support the debut and development of a teaching career by encouraging the academic 
beginners to participate in such classes; 
- To ensure an effective functionality of training programs for future academics generations focusing the entire 
instructional process onto development / improvement of teaching and learning skills; 
- Contribution to research by academics leading to professional development. 
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